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Pedagogical innovation between concepts and reality: Case 

of The FSJES of Fez 

 

Abstract 

March 16, 2019. On this precise date, the Moroccan government declared the suspension 

until further notice of courses in all schools and universities in the kingdom. And this in 

order to thwart the spread of the Coronavirus (COVID-19) described as a pandemic by 

the world health organization. In order to face this decision, each university has made 

its own arrangements and as part of our work we were more specifically interested in 

the Faculty of Legal, Economic and Social Sciences of Fez, which made available to its 

students a “Moodle” platform so that they can follow the courses remotely. The results 

presented in this article come from an exploratory qualitative study which had for but 

to understand how the transition from face-to-face teaching to distance teaching was 

experienced by teachers, what resources were available to them and what were the 

obstacles they had to face. We used semi-structured interviews with 6 teachers aged 

between 43 and 55 years with a minimum of 15 years of teaching experience. The results 

show that the teachers of the Faculty of Legal, Economic and Social Sciences of Fez 

have done their best to adapt to the new situation, they shown a lot of motivation by 

designing and broadcasting video clips, they also made an effort to buy some new 

technological equipment by their own to be able to do their lessons from home, they 

also faced a numerous of obstacles that they had to get around such as the lack of 

infrastructure which was constantly recurring during the interviews.  
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1. Introduction 

The year 2020 is certainly a year like no other. It was characterized by the advent of a 

global pandemic called: Covid 19 that turned the lives of citizens around the world 

upside down. This virus has already claimed thousands of victims around the world, and 

to try to curb its spread, all countries in the world have had to take certain precautions, 

including total confinement for some. In any case, this is what our country experienced 

on March 16, 2020 when it declared a state of health emergency. Schools and 

universities shut down in all the country.                           The question then arises of 

how we will continue to ensure educational continuity while respecting social distancing 

measures without putting the lives of teachers and students at risk. The Ministry of 

National ,education, vocational Training, Higher Education and Scientific Research has 

therefore decided to switch from face-to-face to distance education. Higher education, 

which was already suffering from several ills such as the rigidity of teaching practices 

and massification, was forced to take a leap of several years in the future. This transition 

from traditional, face-to-face teaching online teaching was implemented very suddenly. 

Some teachers had already integrated information and communication technology into 

their teaching practice but it was nothing compared to what they had to face especially 

since it must be said that for the most part ( of them ) they have never been trained for 

it. As a result, and in order to react as quickly as possible and reconnect with students, 

institutional platforms have been launched to share educational content. The student was 

given a code and a user guide that gives him access to resources and educational 

activities according to his academic year. The teacher has access to gradually feed the 

content of the lessons for which he is responsible. A technical support was available to 

help them if necessary. The model is presented as being fundamentally directed by 

teachers, to whom we have given great latitude of action, with an approach that is 

certainly evolutionary but which remains unstructured, particularly in terms of 

coordination between educational structures (departments, courses), planning of 

learning schedules and steering of the actions carried out. 

Our work will try to answer the following problem statement: How the professors of 

the Faculty of Economics and Legal Sciences of Fez experienced the transition 

from face-to-face teaching to distance teaching caused by the COVID-19? A 

number of research questions were formulated in order to help us to answer our problem: 

How did the professors of the Faculty of Legal, Economic and Social Sciences of Fez 

react to the obligation to teach by using technology as the only possible means? What 

means did they put at their disposal to deal with this crisis and what obstacles did they 

have to face? To answer these questions, we first conducted a literature review which is 

presented at the beginning of our work in the form of a theoretical framework, then in 

the second part we did a qualitative study which highlights the results obtained. 

2. Theoretical Framework 

In this first part of our work, we will detail the concepts related to distance learning as 

well as the theoretical framework involved. 

We will first look at the concept of e-learning and the characteristics of distance 

learning. 
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2.1. E-learning: A single term for several types of uses 

The word "e-Learning" contains the word "Learning" (seen as personal acquisition of 

knowledge, skills, attitudes, etc.). (Lebrun 2002). 

According to the European Commission, "e-learning" can be defined as "The use of new 

multimedia Internet technologies to improve the quality of learning by facilitating 

access to resources and services on one hand, and remote exchanges and collaboration 

on the other". This definition retains as the main characteristic of e-learning the use of 

information and communication technologies. However, a technocentric view (Papert, 

1987) of the system that considers technology as the only or most important variable is 

one of the main causes of e-learning failure. The success of e-learning is not guaranteed 

by the technological features but rather by their adoption by the actors involved (Houze 

and Meissonier, 2004). This English term has no exact translation into French, so much 

so that the site of the French Ministry of National Education, Higher Education and 

Research justifies its use. It is therefore a tool or rather a means powered by electronics 

(the "e" in e-Learning) used to facilitate or extend teaching and learning. But the 

understanding of the concept is variable. It is as much a question of consulting a 

document on the Net, teaching remotely, as a complement to or instead of face-to-face 

teaching. 

2.2. Characteristics of Distance Learning 

Distance learning has its own unique characteristics such as spatial and temporal 

distancing. Some authors, such as Deschênes et al (1996) Devauchelle Bruno (1999), 

My M'hammed Drissi et al. (2006) agree to give other characteristics to this mode of 

training which can be summarized in the following points: 

Accessibility: For André-Jacques Deschênes, Martin Maltais (2006), distance education 

(training) is characterized by flexibility, both in space and in time. This mode of learning 

facilitates access to the public by proposing teaching and learning situations that take 

into account the individual constraints of each learner.  

Contextualization: My M'hammed Drissi et al. (2006) state that distance learning 

allows individuals to learn in their immediate context. It maintains direct, immediate 

and permanent contact with the various components of the environment, facilitating the 

integration of scientific knowledge with practical knowledge and the transfer of 

knowledge.  

Flexibility: Perriault (1996) argues that distance learning offers additional degrees of 

freedom compared to face-to-face training. In this sense, flexibility refers to flexibility 

in the way in which the learner organizes his or her learning activities and pace over 

time and space. Similarly, it can design activities that offer the learner choices in 

content, methods and interactions and thus take into account the individual constraints 

of each. 

Interaction and collaborative work: Moran (2008, p. 2) argues that information and 

communication technologies “demonstrate, in distance education, what should be at the 

heart of any education process – the interaction and dialogue between all those involved 

in this process”. The learning process is essentially based on the interaction between the 

learner and the tutor and the learner with their peers. The course content initially requires 

an understanding and assimilation on the part of the learner who must review and 

restructure his individual understandings. This is done through interaction with peers 

(other learners) and the tutor, which allows them to develop an understanding commonly 

accepted by the different learners and the tutor. This interaction can also be part of the 

collaborative work environment, which is based on a learner/learner and learner/tutor 
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exchange during a learning activity, where each learner engages in active participation 

in the joint resolution of the activity in question. 

In order to answer our problem, we have mobilized several theories on the subject. 

3. Mobilized theories 

In order to understand and try to predict the behavior of individuals in front of a 

technology, several theories have been developed. The most famous are the cognitive 

or so-called intention theories. Our research covers different theoretical currents that 

have served as a basis to explain the phenomenon of individual acceptance of new 

technologies. We have retained for our study six major models which have constituted 

conceptual frameworks for many studies, namely: 

• The theories of reasoned action (Ajzen and Fishbein, 1975). 

• The theory of Planned Behavior (TPB) (Ajzen, 1991). 

• Social cognitive theory (Bandura 1989, Compeau and Higgins 1995). 

• Innovation diffusion theory (Rogers, 1995). 

• Technology acceptance model (TAM) (Davis 1989, Davis et al 1989). 

• The unified theory of acceptance and use of technology (Venkatesh et al (2003)/ 

(2008)). 

The UTAUT model is a model that brings together the essential elements of the five 

adoption models mentioned above. It is part of the models that look at the intention and 

acceptance of technologies at the individual level, by which we mean that it is the 

individual reaction of each user that determines his intention to use the technology, 

which in turn determines the present behavior of technology use. 

In recent research (Freitas Batista,2018) they focused on the factors that predict the use 

of technologies in education. This study tested a model based on the TAM of Davis 

(1989) and subsequent models (Fathema et al., 2015; Park, 2009; Venkatesh et al., 2003) 

using a questionnaire. It appears that the use is predicted directly by the intention of use. 

Intention to use is predicted by attitude towards technologies. Attitude is predicted by 

perceived usefulness, which itself is predicted by self-efficacy. 

Another research ((Hafiza Haron & al, 2021) exposed that the UTAUT factors 

implemented in this study have a significant effect to behavioural intention in order to 

push the teacher to use e-learning. It highlights the positive impact of these technologies 

and beneficial to understand the technology adoption by teacher, especially at public 

universities and in the area of online learning perspective. 

3.1. The Unified Theory of Acceptance and Use of Technology 

According to our literature review, our research will be based on the Unified Theory of 

Technology Acceptance and Use (UTAUT) by Venkatesh et al. (2003). It is 

distinguished by the fact that it brings together all the theoretical models that have been 

developed as part of the explanation of the behaviour of adoption of human 

behaviors. The Venkatesh et al. (2003) model is based on four variables: perceived ease 

of use, perceived utility, social influences and facilitating conditions.  

3.1.1. The “perceived usefulness” variable 

Perceived usefulness, which is defined as "the degree to which an individual believes 

that using a system will help him or her achieve job performance gains" (Venkatesh et 

al. 2003, p. 447). It has been demonstrated by several works as being a very significant 

determinant in explaining the intention to adopt a technology (Tarek, 2011; Ibanescu, 

2011; Ouedraogo, 2011; Venkatesh et al. 2003). 
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For e-learning to be accepted by professors within the faculty, they would have to 

perceive its usefulness in the exercise of their function as well as its effect in terms of 

performance and productivity gains then it would also be necessary that they are certain 

that it will help them to evolve and be more efficient. 

3.1.2. The “perceived ease of use” variable 

It is defined as the degree of ease associated with the use of the system (Venkatesh, 

2003).The easier the process of appropriation and learning is to assimilate and use, the 

greater will be the degree of intention to use the technologies within our faculty. 

According to Davis (1989) “perceived ease of use reflects the judgment of the effort 

required to be able to use the technology” (p. 320). During the interviews we dug into 

the issue of ease of use to find out if this was seen as a barrier to the adoption and 

acceptance of online teaching. 

3.1.3. The “Social Influences“ variable 

According to Triandis (1980), the variable “social influences” include the role of people 

who are important to the individual and who have some influence over their behaviour 

(Lassoued, 2010). According to several theoretical models of technology adoption: 

TAM (Davis, 2000), TAM2 (Schillewaert et al, 2001), Technology Dissemination 

Model (Moore and Benbasat, 1991) and UTUAUT (Venkatesh et al. 2003), social 

influences are considered to be the determinant that systematically influence the 

intention to adopt a technology. 

This construction is concerned with the importance of the opinions of the social group 

in forming the intention of using a new system. 

In our case, the influence of colleagues, members of the administration and the family 

on the use of technology by teachers will be important. 

3.1.4. The “facilitating conditions” variable  

(Venkatesh et al., 2003, 453) defines them as “the degree to which the user thinks that 

the organizational and technical infrastructure is necessary for the use of the system”. 

Even if this variable has not been proven to be a significant determinant of technology 

adoption and use behavior (notably in the work of Venkatesh and (2003), to validate the 

UTAUT), we will retain it for our study. In our context, professors would be more 

attracted to adopt distance learning if they find that the infrastructure is adapted to it.  

4. Research Methodology 

 

In order to best respond to our problematic and in order to prepare us for further research 

in the framework of our thesis, we have opted for exploratory qualitative research so we 

could interpret the representation that teachers learn from the experience they have had 

in moving from face-to-face teaching to distance learning. 

Miles and Hubermann (2003) invite us to go beyond the short “what” and “how much” 

formulas typical of quantitative methods, to question the “how” and “why” related to 

qualitative methods. Such an approach will allow us to deepen the motivations of the 

individual, the scope of his actions and to understand the interactions at work during an 

integration experience taking into account his context. 

The strengths of qualitative methods perfectly match our research requirements: Miles 

and Hubermann (2003, p11) indicate with qualitative data, we can respect the temporal 

dimension, evaluate local causality and formulate fruitful explanations. In addition, 
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qualitative data are more likely to lead to “happy finds” and new theoretical integration, 

allowing researchers to go beyond their a priori and initial conceptual frameworks. 

From the outset, it seemed to us that the deductive logic did not correspond to our 

research object since we will first look at the lived experiences in the field, so it is 

impossible for us to pose a theoretical hypothesis a priori and to try to validate it. 

Our research aims to understand how the professors of the faculty experience distance 

learning. An understanding logic seems the most appropriate in order to best answer our 

research question by using more specifically a qualitative approach.  We have sought 

above all to understand and interpret experiences on the ground. 

We used semi-structured interviews with 6 teachers who have between 17 and 30 years 

of teaching experience. Their specialties were either economics or French law, all 

belonging to the faculty of law, economics and social sciences of Fez. Indeed, according 

to Patton (1990), the use of a semi-structured interview canvas allows the subject to be 

covered while bringing the interviewee towards the expected results. Moreover, since 

the emotional dimension is important in this research, the interviewee must, without fear 

of being judged, be able to express his feelings and interests (Lessard-Hébert, Goyette 

and Boutin, 1996). This methodology will illustrate the experiences of these teachers as 

they moved from face-to-face teaching to distance learning as a result of the global 

pandemic as a result of COVID-19 and the barriers they faced.  

An interview guide was developed where the questions were based on the different 

variables mentioned in the literature review, namely: 1- perceived ease of use, 2- 

perceived utility, 3- social influences, 4- facilitating conditions. Thus, 6 interviews were 

conducted and recorded, 4 of them were conducted face-to-face and 2 interviews were 

conducted remotely using the Meet application. They ranged in length from 45 min to 

1h. The interviews were conducted in French and then translated into English by the 

authors for this research, then they were all manually transcribed by us to be analyzed 

afterwards. Given the number of interviews not very high we made the choice to do an 

analysis by content. So, we transcribed the interviews the same day to remember the 

details of the actions of the respondents, then, we conducted a thematic analysis to best 

address our research issues. We reread the themes covered in the interviews, we gave 

each theme a color code and then we went back to the transcription to highlight the 

relevant sentences according to the color code chosen. We have summarized the 

characteristics of our respondents in the following table. 
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Table1: Sample Characteristics 

 

Source: Authors 

5. Presentation and discussion of results  

When we wrote our interview guide, we based ourselves on themes from the theoretical 

framework. So, we first tried to find out what uses teachers made of technology in their 

work before the pandemic. Then we asked them to tell us what the Faculty of Legal, 

Economic and Social Sciences of Fez did to thwart the suspension of classes and what 

were the facilitating conditions put at their disposal to make this transition as successful 

as possible. We also asked them their opinions on the usefulness of technology in 

teaching, how easy it was to use it and what obstacles they faced when making the 

switch to distance learning. We also tried to find out what role social influence played 

in the adoption and acceptance of technology and what their post covid vision regarding 

the future of distance education within our faculty. 

5.1. Use of Technologies Before Covid-19 

According to the analysis made after transcription of the interviews, it appears that for 

most of our respondents, the use they made of technology in carrying out their work 

before covid 19 was reduced to a search for information to prepare the courses, the 

production of documents with standard software such as Word, Excel, PowerPoint, 

Adobe Reader and the use of electronic messaging. “It was limited to word processing 

uses using word, PowerPoint, adobe and emails … it was very limited in the end.  

Professor of economics, 45 years old. They also fed the online course section on the 

faculty's website. “Since the college site allowed the sharing of courses with students 

… I was the very first to use this “ONLINE COURSE” platform” Interviewees N°4. 

Some professors even started recording lecture videos in 2016 as part of a project 

initiated by the faculty and Al Akhawayn University. “I have already experimented in 

2016 with distance education through a platform which is housed at Al Akhawayn 

University.”Interviewees N°3. 

5.2. The Faculty of Legal, Economic and Social Sciences of Fez put to the test 

by COVID -19  

In order to cope with the closing of faculties, it was necessary to find a way to reconnect 

with the students. According to our interviewees, distance education was an obligation 

and not a choice that could be taken or not. “The question is, did we have a choice… 

Interview 

Number 
Gender 

Years of 

experience 
Specialty 

Interview 

Length 

1 Male 26 
General 

Accounting 
50 min 

2 Male 25 
Applied 

Mathematics 
50 min 

3 Male 30 Taxation 45 min 

4 Male 24 
Constitutional 

Right 
51 min 

5 Male 25 public Law 58 min 

6 Male 24 
Business 

Organization 
45 min 
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We had to switch to using the Moodle platform” Professor of Economics. It was the 

only way to save the year, as our respondents have said repeatedly. “In a time of 

lockdown, distance education helped us save the year” Interviewees N°4. But the 

question is, can we talk about e-learning? The professors were unanimous: what the 

faculty did to counteract the confinement was distance education and not e-learning. 

Unfortunately, to talk about e-learning according to them, it would first be necessary to 

institutionalize distance education and that each of the 3 parties, namely: Professors, 

students and the administration know their rights and obligations. Then we should not 

let things go at the whim of each professor. “The problem that arises at the university 

level and at the level of distance education that I cannot describe as e-learning, because 

when we say e-learning it is already an institutionalized form of teaching where each 

party knows its rights and obligations.” Interviewees N°6. Some criticize the letting go 

and the too much flexibility granted to the teacher in these times of crisis. “Leaving 

distance learning to the good will and to the benevolence of the teacher, unfortunately, 

we do not all have this willingness, this commitment, this awareness, there are some 

who take it as an opportunity to do nothing” Interviewees N°1. 

This distance learning could vary from the simple fact of publishing a pdf document on 

the platform to almost a course recorded in good and due form and published whether 

on the Moodle platform, the national channel Arriyadiya or even on YouTube. 

"Distance education according to teachers varies from setting up a pdf file for the 

benefit of students to recording a course in due form at a distance broadcast on 

Arriyadia or on the moodle platform or even on YouTube.“ Interviewees N°1. Some 

professors have even used social networks by creating Facebook groups and have made 

lives to be as close as possible to their students, allowing them to communicate with 

them and further strengthening the student/teacher relationship that on a certain side has 

become even more present despite the distance. «At the end of March I started the live 

by telling them to stay calm, I reassured them by assuring them that they will have all 

the necessary knowledge of my subject» interviewees N°1. To help teachers adapt to this 

new situation, to this new way of doing things, the administration has put in place 

training to help them make the best use of the Moodle platform. Except that according 

to the answers we got, a large number of teachers did not follow it. “The university did 

what had to be done in terms of training … But I didn’t take it, I don’t know all the 

features of moodle.” interviewees N°2"It was a fiasco, the proof is that afterwards no 

one logs on to follow their training interviewees N°4. These courses have nevertheless 

been beneficial for some who have described it as acceptable but also insufficient. 

“There were certainly acceptable training courses, but it was not enough at all” 

interviewees N°2. However, It should be remembered that only a limited number of 

teachers were able to register their courses at the faculty, the others were left to their 

own fate and had to invest for the most part in acquiring material so that it could register 

from home. “They inaugurated a recording center but can all my colleagues, all the 

teachers at the university, make recordings there, no, it's not possible … There is no 

equipment, everyone manages with their own equipment as archaic or efficient as it is. 

… You have to have the will to equip yourself, and it is not given to everyone”. 

interviewees N°4. 

5.3.  Utility of Technology 

Our interviewees are unanimous about the usefulness of technology at the educational 

level. It has been characterized as indispensable by some and obligatory by 

others. “Technology has become an indispensable tool, we cannot imagine teaching 

without technology under the current conditions” interviewees N°1; “At the time of the 
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pandemic it is mandatory” interviewees N°2. Nevertheless, they recalled that in the 

crisis situation in which we live, technology has become a fundamental and main means, 

it is the only existing means to continue to give lessons to students. However, in order 

that the use of technology brings a plus to teaching, it should normally be only a 

complementary tool to face-to-face teaching. 

“In the case of this pandemic, we were forced to use technology, not as a complementary 

tool but as much as an exclusive tool, we had no choice, but normally for technology to 

be able to bring a plus, we have to use it as a simple complement to fundamental and 

basic education… we could not provide the courses for the benefit of the students” 

Professor of economics, 26 years of experience. According to our professors, the 

question of utility no longer arises, the question is how to use it effectively. “There is 

unanimity about the usefulness and the interest and vital role of technology as a teaching 

tool, the question that arises is how to adapt this technology so that it is a plus compared 

to basic education ». Interviewees N°1 

5.4. Barriers to the adoption of distance education 

By moving from face-to-face to distance-learning courses, our teachers had to face a 

number of obstacles. One of the most cited obstacles is the psychological one caused by 

the fact that all the professors were stuck at home where they had to record the lesson 

and which was very difficult psychologically speaking for them. These professors are 

used to give lessons in an amphitheater in front of hundreds of students. One of our 

respondents even compared the face-to-face lesson to a form of trans, so it’s been 

difficult to find like such motivation to do courses at home, especially because of all the 

daily noise caused by their children who were also confined at home. "There is the 

psychological obstacle... A lesson it's a form of trans that comes out of trips and so you 

have to imagine the amphitheater and forget that you're in an office.” interviewees N°5. 

“There is the psychological side, we only asked to go out to go to university, because 

staying at home and giving a course from home is perhaps motivating during the few 

weeks but afterwards it's very tiring… I always had to try to deal with the noises of 

everyday life at home”. interviewees N°2. 

They all agreed that a distance course does not necessarily mean home lessons and that 

they would have liked to have a dedicated space for that within the faculty. “Distance 

education doesn’t mean home schooling, psychologically speaking, the transition from 

home to university has a very important role.” interviewees N°1. 

Another obstacle is the time barrier. According to our respondents, a video of 1h can 

take up to 6h of recording and preparation in order to be usable and to be good enough 

quality to compete with the videos already present on YouTube. “ It takes a lot more 

time than a face-to-face course, 1h of classes can take up to 6h of preparation time 

before the video is usable with generic and all the technical sides so that it is at the same 

level as a video assisted by technical team that we found on YouTube." interviewees 

N°5 

In the answers we also noticed a big disappointment about the lack of infrastructure. 

The teachers had to manage with their own means, “There is no equipment, everyone 

manages with their own equipment as archaic or efficient as it is”. interviewees N°4. 

They had to invest in a good connection, in a new computer, in a new retro projector. “I 

bought a board, marker, projector, I increased my internet speed and then I launched 

the experiment.” Professor of economics, 26 years of experience. And all this without 

being certain that the student has the means or the ability to watch these videos. Because 

among the students of the faculty: “Many people live with zero networks, many of my 

students have to go to the top of the mountain to take a course”. interviewees N°5. 
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Nevertheless, financial obstacles are not the only ones, the lack of pedagogical culture 

represents a huge dilemma, It would be necessary for everyone to realize the importance 

of distance education in order to be able to give the maximum: “What we are 

experiencing today is primarily a problem of culture…. We need to create a new culture 

for teachers, for administration and for students.” interviewees N°1. Lastly, the final 

and far from the least important obstacle is the Generational barrier. Some teachers 

due to their advanced age are not familiar with technologies and have difficulty adapting 

to the new mode of teaching. "Because of age... some of my colleagues are tech-phobic." 

interviewees N°5 

5.5. Ease of Use of Distance Learning Tools 

The use of the Moodle platform and the design, of course, videos requires some 

knowledge of technological tools. Opinions diverged on this point, because there were 

some to whom educational technologies had no secrets “Modern technology has no 

secrets for me, I am not a technician but as a teacher I am already very early” 

interviewees N°4. But for others, their knowledge was limited to a primary use of the 

platform: downloading videos and answering students' questions, without finding its use 

complicated. “Moodle is a platform that allows us to do many things … I don’t know all 

of its features … I know how to deposit my classes, deposit my videos, interact with my 

students, I don’t think it’s complicated.” interviewees N°2But there were also teachers 

who gave up some courses because of the lack of motivation and lack of knowledge to 

use the new tools. “A teacher on my team did not want to teach a distance learning 

course, so I had to replace him”. interviewees N°1. 

5.6. The Facilitating Conditions 

  

Unfortunately, the answers of our professors are unanimous: our faculty does not have 

any technological infrastructure in the context of distance education. Not even having 

the most basic infrastructure which is a good internet connection. “The teachers have 

managed, I, when I teach classes, I teach them with my 4G phone… zero means made 

available to us. “ interviewees N°5 It was noted that the faculty did not do anything 

available to the professors to help them adapt to the new situation, they had to «tinker» 

with their own means. “Has the administration provided the means to confront this 

period ? Zero averages, I support my broadband internet connection and I’m talking 

about all my colleagues …. Everyone was left in the wild “.  

interviewees N°4“There is nothing that can be equated with a technological 

infrastructure in relation to distance education… We work with the means at our 

disposal … it’s just tinkering.” interviewees N°6. 

5.7. Social Influence 

For our respondents, the people who motivated them most to adopt distance education 

were students, family and colleagues. It turned out from our professors that their 

students are their number one source of motivation. They did their best to help and 

support them so that they could take the courses remotely and not feel 

abandoned. “Knowing that there are students from different countries who follow my 

videos encourages me even more… also my colleagues who sometimes ask for my help.“ 

interviewees N°5. They showed their gratitude and appreciation for the efforts made by 

sending many positive messages to their teachers. “From the messages I received, I felt 

that the students were very grateful, they did not feel that they were abandoned, they 

were taken in charge and we were more available, we accompanied them.” Professor 

of Economics, 53 years old. Another source of motivation is the family and the 
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entourage of teachers who were proud of their father, uncle or brother’s adaptation to 

this new way of learning. “It’s a pride to see your dad teaching on TV … pride for the 

whole family.” interviewees N°2. 

5.8. Vision Post Covid 

The teachers' opinion on the vision of post-covid education is unanimous. Above all, we 

should not go back and use only the face-to-face teaching. Distance learning must be an 

integral part of university teaching as a complementary tool. According to our 

respondents, those responsible must learn from the consequences of this health crisis 

and be ready at any time to relive under such conditions. In 2019 it is true that the 

university was taken by surprise but now it must make the necessary arrangements to 

succeed in a real e-learning. The level of progress in terms of the digitalization of 

education that we have achieved in a period of confinement is spectacular, it would have 

taken us for several years to reach the stage of distance education under normal 

conditions. However, the importance of this experience lies in the fact that it opens the 

way to the exploration, through practice, of a new hybrid teaching model where, on the 

one hand, the integration of ICT and the establishment of a culture and practices of e-

learning become the salient levers and where, on the other hand, the civic identity of the 

university becomes a socially claimed imperative (Benseddik, 2020). 

6. Conclusion 

The transition from face-to-face to distance learning caused by the global pandemic has 

imposed a new way of doing business. Despite the fact that the university was taken by 

surprise and was not really prepared to provide distance learning courses, a lot of effort 

was made. Several initiatives were observed such as the setting up of a pedagogical 

platform, the organization of some training courses and the broadcasting of courses on 

the national channel. The professors have also shown a lot of motivation by designing 

and broadcasting video clips, they have also used social networks to keep in touch with 

their students. Some of them even had to spend their own savings to get the best 

equipment and to ensure the continuity of the courses. To answer our basic question, we 

can say that the teachers of the Faculty of Legal, Economic and Social Sciences of Fez 

have done their best to adapt to the new situation in spite of the numerous obstacles they 

had to face such as the lack of infrastructure which was constantly recurring during the 

interviews. Nevertheless, today we should learn a good lesson from this situation and 

implement human and technical resources for the benefit of teachers and students in 

order to help them even more to adopt distance learning and perhaps even supervise it, 

institutionalized it so that we can finally talk about e-learning. Remember that this is not 

something new but it is part of the work on which Morocco is already committed for 

several years but it took the spread of a global pandemic for things to finally start 

moving. During the interviews, a certain number of proposals were made by the teachers 

in order to overcome the obstacles they had to face.  

According to our professors, it is imperative to have an optical fiber within the faculty 

to be able to develop their pedagogical practices and also to be able to devote more time 

to research.  It is also essential for them that the faculty puts at their disposal recording 

studios equipped with the necessary material and to equip the amphitheater with 

powerful material in order to film the courses in presence and to put them at the disposal 

of the students on line. In case there is a problem, it is important to have a qualified 

technical team at their disposal. Obviously, all this would be of no importance if they 

do not ensure that all students have the means and the possibility of accessing distance 

learning courses. According to our participants, in order to make a successful transition 
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from face-to-face to distance learning, it would be necessary to better supervise this new 

way of doing things by imposing a framework and a program to be respected by 

everyone. 

Our work is part of a doctoral research at the level of the exploration phase, this does 

not prevent it from presenting a certain number of limits like any research work. The 

size of the sample may seem small but we will try to overcome this, particularly in the 

context of further research on the subject, we will also try to make contact with the other 

stakeholders who are the administration and the students who have also been impacted 

by this move to distance learning. Another limitation would be that our sample is only 

made up of French-speaking teachers, interviewed Arabic-speaking teachers could bring 

more richness to our work. 
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